











In the dissemination of values, schools would do well to use every opportunity to engage the learners with the values from their surroundings.
Developing a value calendar would enable schools to focus attention on values that are aligned with their own ethos and vision.

This will enable the teachers to plan the curricular and co-curricular schedule for the optimum internalisation of values.

While National festivals like Republic Day (26" Jan), Independence Day (15" Aug) and Gandhi Jayanti (2™ Oct), are integral to a value calendar,

it may also include the following:
1.National Days
2.International Days
3.Role Models
4.Freedom Fighters
5.National Festivals
6.Holidays
7.Eminent Writers, Authors, Poets
8.Eminent Singers, Dancers, Musicians
9.Famous Sports Personalities
(trying to cover the majority/ most of the games)
10.Scientists, Mathematicians
11.Artists, Painters
12.0utstanding Personalities
13.Educationists
14.Religious Leaders
15.Nobel Laureates
16.Any Others
Bindiya Thapar




4.8

Suggested Activities

1.
2.

This is my Class 7. Bonding as a Class
Shaping up 8. Relay Race

My Reflection 9.  Group Tangrams
My Beautiful City 10. Magic Squares

A Human Machine 11.  The Thousand Maze

Happy Birthday

Learn to live together

1.

‘This is my class’
Activity will help in bringing the class together as a cohesive community.
Level: Secondary

Curriculum Objective: At the beginning of the academic year helps in managing

the class.
Objectives:
Helps the teacher and students to get to know one another better

Develops a sense of ownership towards the class.
Material Required:

e A blackboard

e Three display boards

e Pens

Activity:

Say: "The teacher can ask the class how they would like to contribute to it. What

responsibilities and duties would they like to assume?”

Which values do they adhere to in their personal life or at home.
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What changes would they like to bring in the society? The same could be listed

on the board.

Ending conflict
Respect for women

Caring for the environment
The children would choose those values they seek to bring into the classroom.

These could be displayed on the classroom display board against the names of

the student’s contribution.

QUALITY STUDENT’S NAME

Generosity Jai
Care Uday
Respect Simran
Kindness Raina
Peace Leena
Honesty Rashid

This should be followed by a discussion. “How can the selected value be

practiced in class and school?”

Note: It will be useful to review and always encourage students to motivate them
and others to uphold the values.

‘Shaping up’

This activity enhances co-operation and team work.

Level: Upper Primary upwards

Curriculum objective: Sports / helps in relaxing the group.

Objective: Learning to work together.
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Activity: The children can be taken to the sports field or any open area. The
class can be divided into groups of 10 each. They cannot change their group. The

group that makes the biggest shape wins.

Discussion: Children’s responses on the following:

Was it fun and enjoyable?

How did you decide the shape?

How did you go about creating the shape?

Did you learn anything?

Note: The children may be confused to begin with. However, they will soon see
that they can create a shape using their personal belongings and organizing

themselves to stand in a particular position.

‘My Reflection’
Self-discovery through mirroring of actions.
Level: Primary and Secondary

Curriculum Objective: Sports - Enables individual students to understand the

importance of their body language and non-verbal communication.
Objective:

e Conveying our feelings through actions.

e Understanding how our actions mirror our mental and physical state.
e Being empathetic towards others.

Activity: The students are asked to face their partner in an open space. Then one
is given a feeling to express. The partner imitates the action that the first
student is performing. Soft music can be played during the activity. After 5

minutes ring a bell and the partners can switch places.
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For expression:

Hurt

Praise

Joy

Peace
Compassion

Anger

Kindness

Intolerance

Note:

Allow the children to have fun while doing the gestures.
Students can also be asked to express a feeling.

The acting will allow students to release suppressed feelings and visualize

their own actions by observing those of their partner.

Discuss:

Ask children

What did you learn from the activity?
Did you enjoy the activity?
Could you understand what was being enacted by your partners?

What did you have to keep in mind while imitating the action?

‘My Beautiful City’

This will help students to share their ideas through the creative medium of art.

Level: Upper Primary and Lower Secondary

Curriculum Objective: It will help students to internalize values and understand

interdependence.
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Objective: Learning to work in groups.
Material Required: A chart paper for each group to draw and color.

Activity: The class is divided into groups of 6. They are asked to design a city
that has a clean environment and good infrastructure for its diverse population.
Each group brainstorms what it needs to include before making the chart as a

team. Each group makes a presentation about their dream city.

Discussion:

What did you keep in mind while planning the city?

How did each member contribute to the group?

Do you think an individual could have created a better city or a group?

How did the activity help you to learn about co-existence and cooperation?

Other suggested topics - A day in my school
A neighbouring country

This is my State

‘A Human Machine’
Children would understand the importance of each individual within the team.

Curriculum Objective: Sports - The activity would help students relax and learn
to appreciate one another.

Objective: To make students understand and experience the importance of team
spirit.

Activity: The students can be divided into groups of 6-8. Each group will organize
themselves into a working machine - such as a car, train, sewing machine or any
other. The group can decide which machine they want to portray. Each group
will showcase their machine after 10 minutes to the other groups.

Discussion:

e Which machine did you build?
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e Was it functional?
¢ How did each individual contribute to the working of the whole?

e What would happen if a part of the machine stopped working?
‘Happy Birthday’

This will enable students to resolve problems as a group.

Level: Secondary and Middle

Curriculum Objective: Sports - Help the students understand

the importance of non - verbal communication.
Concepts: Working as a team to organize themselves for tasks.

Objective: Helping students to understand the role of team work for

accomplishing complex tasks.
Activity:

1. The task before the students is to organize themselves into 12 groups on the
basis of the month of their birth. They have to identify other students who
share their birthday month.

2. They cannot speak to one another during the activity and can communicate

only through gestures.
3. The teacher verifies that the groups have been formed correctly.

Discussion:

During a follow up discussion students can be asked:
e Did you enjoy the activity?

e Do you think verbal communication will help?

e How were you able to locate the month?

¢ What difficulties did you face?

e Do you think other problems can be solved through collective action?
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‘Bonding as a class’
This activity teaches togetherness through the play - way method.
Level: All levels

Curriculum Objective: Helps build a classroom community from a diverse group

of students.
Objective: Experiencing group coherence.

Activity: The class is divided into groups of 10. Ask each group to discuss, within

their group, likes and dislikes with respect to -

e Food
e Colour
e Sport
e Book

e Dress, etc.

Discussion:
e What did you learn about your friends / class?
e What were the similarities / differences in the group?

e Were all members of the class in agreement in any area?

‘Relay Race’

This is an activity about co-operative and creative problem solving.

Level: All levels

Curriculum Objective: Sports - when you want to play an enjoyable group game.

Objective: Experiencing working in groups.

Activity: Divide the class into groups of six on the playfield. Let the groups
organize themselves for the relay. Ask each group to decide who will run in

which order.
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Discussion:
e What did you have to keep in mind during the activity?
e  Which group won? Why?

e How can the group’s performance be improved?

‘Group Tangrams’
This is an activity about cooperative problem solving.
Level: Middle School

Curriculum Concern: Mathematics / Drawings/ Shapes/ to make the children

familiarize themselves with geometrical forms.
Pre requisite knowledge: - Information about Tans.

— How to make Tangram Puzzle.
Material Required: One set of Tangrams for each Group.

Activity: Introduce the puzzle. Divide the class into groups of six. The fifth one in
the group will have a set of Tangrams and make a meaningful shape. The sixth

one becomes the observer. The group that completes first wins.
Instructions to prepare Tangrams:

1. Draw a square of any size and name it ABCD.

2. Join A and C. Find the midpoint of AC and name it E.

3. Join D and E.

4. Find the mid points of AB and BC. Name them F and G respectively. Join F
and G.

5. Find the mid points of AE and EC, and name them H and | respectively.
6. Join H and F.

7. Produce DE to meet FG at J.

8. Join | and J.

9. Cut all the seven parts.
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Discussion: Did everyone participate?

What did you learn by engaging in this activity?

What did you learn about Tangrams?
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‘Magic Squares'
This is an activity about cooperative problem solving.
Level: Middle School

Curriculum Concern: Mathematics / to make the children familiar with Magic

Squares.

Activity: Introduce the Magic Squares. Divide the class into groups of five. Four in
the group will take any set of 16 consecutive natural numbers and arrange them
in a square using the “Cup Method”. The fifth becomes the observer. The group

that constructs the maximum number of magic squares wins.
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Instructions to Construct a Magic Square:

Write numbers from 16 - 31 in the following pattern:

16: | 23| 27/ |28

170 | 2| 26 | 29

18 21 25 30

19 20 24 31

Keep the top row and the bottom row as it is. Invert the middle two rows and

get a magic square.

16 23 27 |28

29 26 22 17

30 25 21 18

19 20 24 31

4 x 4 Magic Square with numbers 16 - 31 (each square totals 94).
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11.

Discussion: Did everyone participate?
Did you enjoy working together?

Did you learn to construct a magic square?

"The Thousand Maze'

This is an activity about cooperative problem solving.

Level: Middle School

Curriculum Concern: Mathematics / To improve calculation skills.

Method used - Trial and error

Activity: Divide the class into groups of five. Four members of the group will
solve the maze by “Hit and Trial” method and the fifth will become the
observer. They will follow the numbers starting from the entrance till the exit so
that sum of all the numbers in the way is 1000. The observer makes notes on

each one’s contribution in solving.

Discussion: Did everyone participate?
Did you enjoy working together?

What did you learn from the group work?

Education in values also prepares student for the world of work. The attitudes and
values of hard work, discipline, cooperation, communication skills, etc., enable them to
develop healthy interpersonal relationships at home and in school which in turn
facilitate their better adjustment on the job. The employers too look for these qualities
in their prospective employees. It is a common observation that the advancement in a
career depends not only on the intellectual abilities but also the ability to sustain hard
work, assume responsibility and ability to work in teams and cooperate with others.
While educational qualification helps to enter a job, efficiency to deliver in a job is often
dependent on qualities of perseverance, cooperation, genuineness, hard work,

communication and relationship skills.

-‘Education for Values in Schools — A Framework’ v NCERT
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Activity with solution

ENTER

We are solely responsible for the choices we make in our lives, for our freedom to choose and decide for
ourselves.
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4.9

Learning from People, Events and Stories

4.9.1 Doing Your Best

An elderly carpenter was ready to retire. He told
his employer contractor of his plans to leave the
house building business to live a more leisurely life
with his wife and enjoy his extended family. He
would miss the pay cheque each week, but he

wanted to retire and was sure that they could get

by.

The contractor was sorry to see his good worker go

and asked if he could build just one more house as
a personal favour. The carpenter said yes, but over time it was easy to see that his
heart was not in his work. He resorted to shoddy workmanship and used inferior
materials. It was an unfortunate way to end a dedicated career. When the carpenter
finished his work, the employer came to inspect the house. Then he handed the key to

the front door to the carpenter and said “This is your house.... my gift to you.”
The carpenter was shocked.

What a shame! If only he had known he was building his own house, he would have

done it all so differently.

But so it is with us. We build our lives, a day at a time, often putting less than our best
into the building. Then, with a shock, we realize we have to live in the house that we

have built. If we could do it over, we would do it much differently.

But you cannot go back. You are the carpenter, and every day you hammer a nail,
place a board, or erect a wall. Someone once said, ‘Life is a do-it-yourself project.’
‘Your attitude and the choices you make today help build the house’ you will live in

tomorrow, therefore build it wisely.

REFLECT: Why had the carpenter done a sub—standard job?
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4.9.2 Self Esteem - Key to Success

In the month of May, 1893, Gandhi reached Durban. Accompanied by Dada Abdulla,
one of the richest Indian traders in Natal, who also happened to be his employer, he
went to visit the Durban Court. The European magistrate at the court instructed
Gandhi to remove his turban. He not only disobeyed the commands of the magistrate
but issued a protest letter to the press. This was, however, just the lull before the
storm. The final provocation took place during his journey to Pretoria from Durban. It
shook the consciousness of the young lawyer to such an extent that he assumed a
staunch position against racial prejudice. This incident played a major role in carving

out the future course of Gandhi's life.

Gandhi was travelling to Pretoria on a first class ticket, bought by his client. When his
train drew into Pietermaritzburg, a white man entered his compartment and sought
the help of an officer to move Gandhi to the third class compartment. This was only
because Gandhi was a 'coloured' person, of Asian origin. When Gandhi refused to oblige
the white man, a constable turned him out of the compartment to suffer in the bitter
cold at the waiting room. Humiliated and insulted, Gandhi reflected on his next
action. It was at this moment that a steadfast determination took hold of him. He
resolved that under no circumstance would he allow racial discriminations to get an
upper hand. The larger cause of human respect and the honor of the Indian community

became critical to him. After a few weeks in Pretoria, Gandhi called a meeting and
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addressed the Indian community, where he upheld before them the dismal conditions
under which they lived. To represent Indian interests, Gandhi and other Indians,
decided to form a permanent body. This organization was named the Natal Indian
Congress and Gandhi assumed its leadership. At the same time Gandhi worked

assiduously for the lawsuit that brought him to South Africa.

As Gandhi was preparing to return to India after the completion of his lawsuit, the
news of a proposed bill, to be introduced by the Natal Government, reached him. This
bill would lead to disenfranchising of the Indians in South Africa. Pleaded by his fellow
Indians Gandhi remained back and took up the issue. Although the bill was passed in

spite of Gandhi's attempts, his crusade continued for twenty long years.

REFLECT: How do you think the incident affected Gandhiji?

Self Esteem

Why would you want to be someone else?
When you could be better by being yourself.
Why pretend to be someone you are not ?

When you have something they haven’t got.

Cheating yourself of the life you have to live,
Deprives others of that only which you can give.
You have much more to offer by being just you,
Than walking around in someone else’s shoes.
Trying to live the life of another is a mistake,
It is a masquerade; nothing more than a fake.
Be yourself and let your qualities show through,

Others will love you more for being just you.

Remember that God loves you just as you are,
To Him you are already a bright shining star.
Family and friends will love you more too,

If you spent time practicing just being you.

Ellen Bailey
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BE COMPASSIONATE

Hatred cannot be conguered by hatred. Hatred can only be conquered by compassion.

-Lord Buddha.

Once a man went to the Buddhist sangha. He did not believe in the teachings of Buddha and
was cynical of his following. He found the smile on the Buddha’s lips and his expression of
bliss annoying. In the palm of his closed hand he carried an insect. He approached the Buddha
and asked him, in a mocking tone, “Can you tell me with your great powers of perception

whether what | have in my hand is dead or alive?”
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He was prepared to expose the Sakyamuni, for if the Buddha replied that it was alive, he
would crush it and if the Buddha said it was dead he would release it to freedom. The Buddha

smiled his enigmatic smile and gently replied, “It all depends on you, my friend.”
Filled with shame and remorse he fell to the feet of the Buddha and asked his forgiveness.

REFLECT: What does the story tell us about attitude?
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TOGETHER WE CAN

In a sense all life is inter-related. All persons are caught in an inescapable network of
spirituality, tied in a single garment of destiny. Whatever affects one directly, affects all

indirectly. -Martin Luther King Jr.

There was a farmer who grew award-winning corn. Each
year his produce fetched him a good price at the local

fair. One day a newspaper reporter interviewed him

and learned something interesting about how he grew it.

The reporter discovered that the farmer shared his seed l
corn with his neighbors. "How can you afford to share Q/
your best seed corn with your neighbors when they are entering corn in competition with

yours each year?" the reporter asked.

"Why sir," said the farmer, "didn't you know? The wind picks up pollen from the ripening corn
and swirls it from field to field. If my neighbors grow inferior corn, cross-pollination will
steadily degrade the quality of my corn. If | am to grow good corn, | must help my neighbors

grow good corn."

He is very much aware of the connectedness of life. His corn cannot improve unless his

neighbor's corn also improves.
So it is in other dimensions.

Those who choose to be at peace must help their neighbors to be at peace.
Those who choose to live well must help others to live well, for the values of a life is

measured by the lives it touches.

And those who choose to be happy must help others to find happiness for the welfare of each

is bound up with the welfare of all.

The lesson for each of us is this: if we are to grow good corn, we must help our neighbors

grow good corn."

REFLECT: How did the farmer see his own welfare?
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THINK POSITIVE

The Victor

If you think you are beaten, you are.

If you think you dare not, you don't.

If you like to win but think you can't,
It's almost a cinch you won't.

If you think you'll lose, you're lost.

For out in the world we find

Success begins with a fellow's will.

It's all in the state of mind.

If you think you are out classed, you are.
You've got to think high to rise.

You've got to be sure of your-self before
You can ever win the prize.

Life's battles don't always go

To the stronger or faster man.

But sooner or later, the man who wins
Is the man who thinks he can.

by C. W. Longenecker
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HONESTY

In ancient Greece, Socrates was reputed to hold knowledge in high esteem. One day an
acquaintance met the great philosopher and said, “Do you know what | just heard about your

friend?”

“Hold on a minute,” Socrates replied. “Before telling me anything I’d like you to pass a little
test. It’s called the Triple Filter Test.”

“Triple filter?”

“That’s right,” Socrates continued. “Before you talk to me about my friend, it might be a
good idea to take a moment and filter what you’re going to say. That’s why | call it the triple
filter test. The first filter is Truth. Have you made absolutely sure that what you are about to

tell me is true?”
“No,” the man said, “Actually | just heard about it and ...”

“All right,” said Socrates. “So you don’t really know if it’s true or not. Now let’s try the
second filter, the filter of Goodness. Is what you are about to tell me about my friend

something good?”
“No, on the contrary...”

“So,” Socrates continued, “you want to tell me something bad about him, but you’re not
certain it’s true. You may still pass the test though, because there’s one filter left: the filter

of Usefulness. Is what you want to tell me about my friend going to be useful to me?”
“No, not really ...”

“Well,” concluded Socrates, “if what you want to tell me is neither true nor good nor even

useful, why tell it to me at all?”
REFLECT: How can applying the triple filter in our interactions help us?

@)

o)

Life is a gift, and it offers us the privilege, opportunity, and responsibility to give something back, by
becoming more.

Tony Robbins.

J
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CARING FOR THE ENVIRONMENT

THE CHIPKO ANDOLAN

In the 1970s, an

resistance to the destruction of

organized

forests spread throughout India
and came to be known as the
Chipko movement. The name of
the movement comes from the
word ‘embrace’, as the villagers
hugged the trees, and prevented

the contractors from felling them.

action took place spontaneously in April 1973 in the
village of Mandal in the upper Alakananda valley and
over the next five years spread to many districts of the
Himalayas in Uttar Pradesh. It was sparked off by the
government's decision to allot a plot of forest area in
the Alaknanda valley to a sports goods company. This
angered the villagers because their similar demand to
use wood for making agricultural tools had been earlier
denied. With encouragement from a local NGO (non-
DGSS

Swarajya Sangh), the women of the area, under the

governmental organization), (Dasoli  Gram
leadership of an activist, Chandi Prasad Bhatt, went
into the forest and formed a circle around the trees

preventing the men from cutting them down.

The success achieved by this protest led to similar

protests in other parts of the country. From their

origins as a spontaneous protest against logging abuses in Uttar Pradesh in the Himalayas,

supporters of the Chipko movement, mainly village women, have successfully banned the

felling of trees in a number of regions and influenced natural resource policy in India. Dhoom
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Singh Negi, Bachni Devi and many other village women, were the first to save trees by
hugging them. They coined the slogan: 'What do the forests bear? Soil, water and pure air'.

The success of the Chipko movement in the hills saved thousands of trees from being felled.

Some other persons have also been involved in this movement and have given it proper
direction. Mr. Sunderlal Bahuguna, a Gandhian activist and philosopher, whose appeal to Mrs.
Indira Gandhi, the then Prime Minister of India, resulted in the green-felling ban. Mr.
Bahuguna coined the Chipko slogan: ‘ecology is permanent economy’. Mr. Ghanasyam Raturi,
the Chipko poet, wrote a poem describing the method of embracing the trees to save them
from falling:

Embrace the trees and
Save them from being felled;
The property of our hills,

Save them from being looted.’

REFLECT: Are we doing enough for our environment?

It is easy to dodge our responsibilities, but we cannot dodge the consequences of dodging our
responsibilities.

Josiah Charles Stamp.
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PRAYERS AND SONGS IN VALUES EDUCATION

In our common pursuit of framing scientific and concrete projects, programmes, curricular
and co-curricular activities to promote humaneness in man and prevent deterioration, the
famous quote of Tennyson “Many things are wrought by prayers than the world dreams of” is

significant.

A colourful melody

The importance of prayers and songs as a teaching device to project values cannot be
underestimated. A child is like a seed which can sprout into a full and healthy plant if it is
given a nurturing environment. Mahatma Gandhi, Vinoba Bhave firmly believed and advocated
the role of prayer because it could elevate the mind, illumine the intellect, sublimate the
senses, purify the heart, awaken the soul and help in establishing a rapport with ourselves.

The practice of morning assembly which consists of meaningful songs, speeches and prayers
which have a great impact on the mind of a child over a period of time followed by several

pace - setting institutions have a subtle impact.

Start the day with Prayer and finish it the same way. Then the day is bound to be good even if
it brings tough experiences. Prayers introduced in the routine of a school help in soothing
troubled minds, consolidate one’s daily inputs and can serve as an important tool to defuse
greed, tension, strife, conflict and restlessness. The schools may design a schedule of prayers
selected from a variety of readings and abstracts depending upon the beliefs, policies and
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ethos followed by them. They may feel free to select from whatever they feel can be

integrated into their philosophy. The purpose here is only to strengthen the belief in the
Creator.

Prayer, we know is:-

Prayer is talking to God

Prayer is listening to God

Prayer is being quiet with God
Prayer is learning to think the thoughts of God
Prayer is learning to seek the words of God
Prayer is understanding the power and wisdom of God in nature
Prayer is understanding the love and mercy of God in human experience
Prayer is believing in God
Prayer is trusting in God
Prayer is resting on the promises of God
Prayer is becoming identified with God
Prayer is being committed with God
Prayer is working with God
Prayer is waiting for God
Prayer is conquering with God
Prayer is praise and thanksgiving
Prayer is joy and assurance
Prayer is being at peace with God
Some think of prayer as something to do - a rite, a routine, a spiritual chore.

Actually, prayer is a way of life.
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School anthems or songs play a very important role in

inculcating values within the consciousness of
children.

Schooling engages children in a fourteen year

dialogue and these songs are heard every day in the
assemblies and programmes.

The constant reiteration of values that comes across through listening

and singing of these songs reaffirms the value system that a child can
grow up with.

Schools can collate through their Sahodaya Clusters a variety of such

lyrics or compose their own. This will help in the dissemination and
assimilation of values.

The CD with this Values Education Kit is a collection of songs which

students have sung collectively on issues that affect sustainable
development, environment, gender, nature, integrity and peace.
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One People One World

Lyrics & Music - Monica Brown

There is a world
An ancient world

It bears a vast and rugged face
It spirit's free

Haunting and free

It calls to you, it calls me

come find your soul

within my doubts
come wake up me
your homeland true

Chorus........

this is our world
we are its people
a nation that's free

to realize it's dream

A dream that's for all
with hand in each hand
to live as one people
one people, one world
there is a people

an ancient people
their spirits rest

deep in this world
their dream time is
living and giving

Make this world a sacred place

they seek a world
a true embrace
life that concerns
all that we are
Chorus........

And from different shores
Many have come




To find a home on this beautiful land

Where the spirit yearns to see

To unite as one soul
Chorus........
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Case Studies

Case studies present realistic situations, allowing students to balance theory with practice.

Case studies can be used as teaching tools to explain the application of a theory or concept
based on real-life situations. Cases can be fact-driven and deductive where there is a correct
answer, or they can be context driven where multiple solutions are possible. Various
disciplines have employed case studies including humanities, social sciences, sciences,

engineering, law, business, medicine etc.

Good cases generally have the following features: they tell a good story, are recent, includes
dialogue, create empathy with the main characters, are relevant to the readers, serves

teaching function and have generality.

Cases come in many formats, from a simple “What would you do in this situation?” question to
a detailed description of a situation with accompanying data to analyze. Whether to use a

simple scenario-type case or a complex detailed one depends on the course objectives.

Let us read a short story and analyse it as a case study for teaching aid.

Once upon a time, a king was rambling in the garden with a heavy heart, as news from the
war front was not good. He saw a little boy and a little girl playing there. The king went to
them and found that they were playing Rama-Sita and looking for someone to play the role of

a Rakshas (monster).

The king in-order to get out of his mental stress, readily agreed to play the role of a monster.

The monster had to die several times in the hands of Rama that particular morning.

Returning to his palace, the king enquired about the children from his Chief Minister and
came to know that the boy Kaushik was the son of a poor Brahmin and the girl Ruchira was
the daughter of the Chief Minister. On the king’s order, Kaushik was sent to the best
institution of the kingdom much to the displeasure of the pundit (teacher) and the students

who were the children of ministers and higher officials of the kingdom.

The king told the minister that he wanted Ruchira to get married with Kaushik. The Chief
Minister kept silent, as he did not like the idea. The pundit of the institute did not like
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Kaushik. Though he was a good student, learning lessons only through books was not his
priority. Kaushik believed that there were more to learn from his natural surroundings like
trees, birds, rivers, hills, animals, the stars, the moon and everything that he could lay his

eyes on.

The pundit called Kaushik one day to ask why he was not interested in his study; Kaushik
replied that he had as much interest in books as he had in fellow human beings and the
surrounding nature. The teacher told him to concentrate only on his books to which Kaushik

replied that if done so he would lose interest in his lessons too.

As time passed away one day the king summoned the pundit and asked him about his best
student to which the teacher replied Ruchira. The king again asked regarding his opinion
about Kaushik. The teacher replied that he has not learnt much. The king called the minister
and concluded that the marriage between Ruchira and Kaushik should not be delayed any
longer. The minister humbly submitted that Ruchira does not want to get married to Kaushik.
The king asked ‘Doesn’t she consider Kaushik worthy of her?’. The king then proposed ‘Let
both of them prove their superiority in front of me and this marriage will take place if
Kaushik emerges as the winner’. The minister accepted the challenge, as he was sure of his

daughter’s win.

The pundit (teacher) brought Ruchira along with him. Kaushik went to his guru and touched
his feet and greeted Ruchira with folded hands. Ruchira ignored his greetings. Kaushik had
never taken part in any debate in the institute with Ruchira; the other students also never
invited him to take part in any academic debate out of sheer disrespect for him because of
his economic status. As a result, Ruchira was not mentally prepared for his sharp and prudent
arguments. That made Ruchira perplexed and she was out of her wits. Kaushik left her at the

brim of defeat.

As per the challenge the king ordered the minister to fix up a date for the marriage. At this
point Kaushik stood up and humbly submitted before the king with folded hands that he did
not want this marriage to take place. The king was surprised and asked for the reason.

Kaushik replied ‘Let the joy and satisfaction of winning be mine and the reward for others’.

The pundit requested the king to allow Ruchira to compete with Kaushik once again after a
year. The king granted his request. Kaushik left the institute and he was seen rambling

through the hills, the forest and the paddy fields. The pundit engaged all his time and effort
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to prepare Ruchira for the challenge. But Ruchira had lost control over her mind and heart.
One day the king asked his Chief Minister to send Ruchira to him. She came and stood silently
before the king with her head bowed. The king said “If you agree then | wish to see you play
the game ‘Rama’s banishment to the forest’ once again”. Ruchira looked at the king with

delight. The king said “But this time your pundit has to play the role of the monster”.

Rabindranath Tagore had written this story more than hundred years ago. We still are carrying
on with an education system that is not blended with nature; neither did we nor do our
children enjoy the learning. Nature teaches us to be humble and modest and to be
magnanimous and firm. Kaushik had been courteous enough to touch his guru’s feet and asked
for his blessings; on the contrary, Ruchira was extremely self-conceited and arrogant. She, in
the opinion of the pundit, was the best student (in terms of securing marks in the
examination) but unfortunately, the lesson one learns at the academic institution does not

impart the knowledge one needs to become a good human being.

The purpose of education should not be lost under the burden of books.

It should also make the student modest and not meek, confident and not conceited. Kaushik
derived all these qualities from Mother Nature, animals and his surroundings. Hence, Kaushik

did not forget to show respect to his guru and give honour to Ruchira.

The greatest pundit of the kingdom forgot to give Kaushik his blessing and Ruchira also did
not have the courtesy to accept the honour, let alone to reciprocate it. Even after hundred
years, social status is bestowed on a person according to his financial strength, just as Kaushik
had been looked down upon for being the son of a poor brahmin. Still, in our educational
institutes, more emphasis is given to learning lessons from books than to acquiring knowledge
in various aspects of life and to develop the child into a proper human being. Let us give a

glance to the messages that we get from this story:

(@) Any human being should be judged on the basis of his qualities and not on the basis of

his social status.

(b) The education system does not have all the ingredients for all-round development of a

student.

(c) We learn, as Kaushik did, through our five senses as well and not only through intellect.
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(d)

Kaushik enjoyed study because he enjoyed many other things in life. He acquired more
knowledge than his classmates because he never confined himself within the textbooks

and boundary of the classrooms.

A teacher should have the ability to mingle with the students, so that the students feel
free to ask any question, any number of questions. Thus the learning becomes a joyful

experience for the students.

A teacher is responsible not only to the extent of imparting education from books; he is
also responsible to teach the students the basic values and ethics in life. Most
importantly, he himself should be above all meanness unlike the pundit in the story. The
pundit himself could not accept Kaushik as one of his students because of his social

status.

* Reproduced from the book entitled Values Education in Indian Schools: Experiences and

Strategies of Implementation, NCERT, New Delhi, 2003.

Short Story

There was a teacher who wanted to teach the value of honesty to her students. She gave
two seeds to each of them and asked them to germinate them. After two days all of them
brought germinated seeds except Anil. All the students were standing in queue to show
the germinated seeds to their teacher but Anil was standing in the corner of the class.
The teacher looked at all the seeds and called Anil in front of the whole class. She praised
Anil for his honesty. All the students were surprised. The teacher further clarified that
the seeds given by her to the students were boiled means that they were not able to
germinate. All the students except Anil replaced the boiled seeds with the fresh ones and
so they were able to get germinated seeds. So Anil was not able to show germinated
seeds like others but was able to display honesty through his act.

Queries-

1) You have found a ten rupee note on the floor of your classroom. What will you do with
that note?

2) Your mother has given you some money to go to the market and buy vegetables. After
buying vegetables, you are left with some balance amount. Do you think it is your
duty to return that amount to your mother?
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Glossary

Anecdotal Record: Anecdotal record is a report of descriptive accounts of episodes or occurrences in specific duration of
life of an individual.

Assessment: The process of documenting, usually in measurable terms, knowledge, skills, attitudes and beliefs.

Brainstorming: An organized approach for producing ideas by letting the mind think without interruption. The term was
coined by Alex Osborn. Brainstorming can be done either individually or in a group; in group brainstorming sessions, the
participants are encouraged, and often expected to share their ideas with one another as soon as they are generated. The
key to brainstorming is not to interrupt the thought process. As ideas come to the mind, they are captured and stimulate
the development of better ideas. Brainstorming is used for enhancing creativity in order to generate a broad selection of

ideas in leading to a unique and improved concept.

Cognitive Stage: The mental process of acquiring information, building a knowledge base, and learning increasingly

advanced reasoning and problem-solving skills from infancy through adulthood.

Collaborative Learning: An umbrella term for a variety of approaches in education that involve joint intellectual effort by
students or students and teachers. Groups of students work together in searching for understanding, meaning or solutions or
in creating a product. The approach is closely related to cooperative learning, but is considered to be more radical because
of its reliance on youth voice. Collaborative learning activities can include collaborative writing, group projects, and other

activities.

Comprehensive: Comprehensive means to cover both the Scholastic and the Co-Scholastic aspects of students ‘growth and

development’.

Constructivism: A set of assumptions about the nature of human learning that guide constructivist learning theories and
teaching methods. Constructivism values develop mentally appropriate, teacher-supported learning that is initiated and
directed by the student.

Continuous: Continuous means the evaluation of identified aspects ‘growth and development’ of students’ in a continuous

process.

Cooperative learning: Proposed in response to traditional curriculum-driven education. In cooperative learning
environments, students interact in purposely structured heterogeneous group to support the learning of one self and others

in the same group.
Co-Scholastic: Co-Scholastic aspects include Life Skills, Co-curricular areas and Attitudes & Values.

Creativity: A human mental phenomenon based around the deployment of mental skills and/or conceptual tools, which, in

turn, originate and develop innovation, inspiration or insight.

Critical Pedagogy: A teaching approach which attempts to help students question and challenge domination and the beliefs
and practices that dominate. In other words, it is a theory and practice of helping students achieve critical consciousness. In
this tradition the teacher works to lead students to question ideologies and practices considered oppressive (including those

at school)

Critical Thinking: Consists of a mental process of analyzing or evaluating information, particularly statements or
propositions that people have offered as true. It forms a process of reflecting upon the meaning of statements, examining
the offered evidence and reasoning and forming judgments about the facts. Critical thinkers can gather such information
from observation, experience, reasoning, and/or communication. Critical thinking has its basis in intellectual values that go

beyond subject-matter divisions and which include: clarity, accuracy, precision, evidence, thoroughness and fairness.

Curriculum- (plural curricula) the set of courses and their contents offered by an institution such as a school or a university.

In some cases, a curriculum may be partially or entirely determined by an external body.

Curriculum Framework: A stepping stone between national standards and local curriculum which encompasses what must

be taught to meet state and national standards.
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Decision Making: It can be regarded as the mental processes (cognitive process) resulting in the selection of a course of
action among several alternative scenarios. Every decision making process produces a final choice. The output can be an

action or an opinion of choice.

Educational Counseling: Conducted by counsellors in schools. It is intended to help children suffering primarily from
education, family and friends related stress. The counsellor works with the child to help him or her get over the trauma he

or she has suffered.
Educational Evaluation: The evaluation process of characterizing and appraising some aspect of the education enterprise.

Education Reform: A plan, program, or movement which attempts to bring about a systematic change in educational theory

or practice across a community, state or nation.

Evaluation: A method of determining if students learned what they were taught. It is usually conducted at the end of a

lesson.

Experiential Education: (or "learning by doing") The process of actively engaging students in an authentic experience that
will have benefits and consequences. Students make discoveries and experiment with knowledge themselves instead of
hearing or reading about the experiences of others. Students also reflect on their experiences, thus developing new skills,

new attitudes, and new theories or ways of thinking. Experiential education is related to the constructivist learning theory.

Facilitator: A non-directive, non-judgmental teacher/leader who creates an environment for learning, records student

progress, and motivates students to exercise self-direction in determining and achieving educational goals.

Formative Assessments: FA’s part of the instructional process. When incorporated into classroom practice, it provides the
information needed to adjust teaching and learning while they are happening. In this sense, Formative Assessment informs
both teachers and students about student understanding at a point when timely adjustments can be made. These
adjustments help to ensure students achieve targeted standards-based learning goals within a set time frame. Although
Formative Assessment strategies appear in a variety of formats, there are some distinct ways to distinguish them from

Summative Assessments.

Holistic Assessment: Assessment includes both Scholastic and Co-Scholastic aspects.

Holistic Education: Education involving the whole person--body, soul, and spirit. It integrates all subjects and infuses all
learning with a pantheistic, monistic spirituality.

Inclusion: Assigning all students to regular classrooms, including those with severe disabilities, thus turning each class into a

special education class.

Infusion: A strategy that hides or blends politically correct social philosophies and matching activities into the basic content

of the curriculum.

Journal: A daily record in which students express and deal with their feelings and emotions. Unlike traditional journals
which recorded facts (travel, business, etc.), these journals contain expressions of feelings and attitudes that lay emphasis
on emotional responses, encourage the child to focus on feelings rather than facts and become revealing indicators of
progress towards new values or resistance to change.

Kinesthetic Learning: A teaching and learning style in which learning takes place by the student actually carrying out a
physical activity, rather than listening to a lecture or merely watching a demonstration. Building dioramas, physical models
or participating in role-playing or historical re-enactment are some examples.

Language Education: The teaching and learning of a language or languages, usually as foreign languages.

Learning Outcome: The term may refer to course aims (intended learning outcomes) or may be roughly synonymous with
educational objectives (observed learning outcomes). Usage varies between organizations.

Lesson Plan: A teacher's detailed description of the course of instruction for an individual lesson. While there is no one way

to construct a correct lesson plan, most lesson plans contain similar elements.

180


http://en.wikipedia.org/wiki/Cognition
http://en.wikipedia.org/wiki/Choice
http://www.nmsa.org/Publications/WebExclusive/Assessment/tabid/1120/Default.aspx

Life Skills: Preparation for all life roles. The total development of the child--body, mind, and spirit -- as a learner, worker,
consumer, family member and citizen. What the student must believe, think and do to meet the exit outcomes.

Methodology: Strictly speaking is the study and knowledge of methods; but the term is frequently used pretentiously to
indicate a method or a set of methods. In other words, it is the study of techniques for problem-solving and seeking

answers, as opposed to the techniques themselves.

Parental Involvement: Holds parents responsible for making sure the child attends school, completes prescribed homework
and learns whatever else schools will decide once the system is implemented. The Parents Teachers Association (PTA) is a
way of involving parents in the consensus process, where they, too become part of School’s decision making process. The
Parent Teacher Meeting (PTM) is an interactive forum where the parents meet their wards’ teachers and share their

concerns.

Peace Education: The process of acquiring the knowledge and developing the attitudes, skills and behaviour to live in
harmony with oneself and with others. Peace education is based on a philosophy that teaches non violence, love,
compassion, trust, fairness, cooperation, respect and a reverence for the human family and all life on our planet. It is a

social practice with shared values to which anyone can make a significant contribution.

Pedagogy: The art or science of teaching. The word comes from the ancient Greek paidagogos. The word "paidia" refers to
children, which is why some like to make the distinction between ‘pedagogy’ (teaching children) and ‘andragogy’ (teaching

adults). The Latin word for pedagogy, education, is much more widely used, and often the two are used interchangeably.

Peer Facilitator: Peer learning involves a new role for the students who facilitate the learning of other students. The role
of the peer facilitator, which is focused on learning through supporting other students, would appear to be more social than

the traditional role of learner, which is focused on self-learning.

Problem Solving: Problem solving is cognitive process directed at transforming a problem from the given state to the goal

state when the problem solver is not immediately aware of a solution method.

Project: A task given over a period of time and generally involves collection and analysis of data. It is useful in theme-based
learning.

Quiz: A form of game or puzzle in which the players (as individuals or in teams), attempt to answer questions correctly. A
quiz usually is a form of student assessment, but often has fewer questions of lesser difficulty and requires less time for
completion than a test.

Remediation: A teacher comment that helps students reach a more accurate or higher-level response.

Self-esteem: (or self-worth) Includes a person's subjective appraisal of himself or herself as intrinsically positive or negative
to some degree.

Staff Development: Various, usually formal, training or activities, funded by schools to enhance the attitudes, knowledge
and skills of current employees.

Student Centered Learning: An approach to education focusing on the needs of the students, rather than those of others
involved in the educational process, such as teachers and administrators. This approach has many implications for the
design of curriculum, course content and interactivity of courses.

Summative Assessments (SA): The assessments are given periodically to determine at a particular point in time what
students know and do not know. Many associate Summative Assessments only with standardized tests or written
examinations, but they are also used at and are an important part of classroom programs. Summative Assessment at the
classroom level is an accountability measure that is generally used as part of the grading process.

Universal Values: Honesty, integrity, tolerance, and other values believed to be common to all the world's cultures. A
serious look at history counters that presumption.

Values Clarification: A strategy for changing a student's values. It prods students to understand traditional values, then

choose "their own" values based on personal opinions and group consensus.
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“Your beliefs become your thoughts,
Your thoughts become your words,
Your words become your actions,
Your actions become your habits,
Your habits become your values,
Your values become your destiny.”
— Mahatma Gandhi
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