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40 dif ferent paces for a particular task? Just as one cannot force a mango tree out of a tamarind 
seed, there are inherent interests and aptitudes in each individual. Does it mean learning beyond 
one’s interests is impossible? But then there have been those who preferred to be musicians 
but ended up as mathematicians! There are other questions that are pertinent to context. Does 
Constructivism expect reinvention or invention? Is construction of knowledge ultimate at any stage or 
it may be revisited? When does it start? Does a constructivist teacher not instruct? 

In trying to answer these questions one realizes that not only the teacher but also the administrator 
of an institution who should adopt a constructivist approach ! First we accept that if students are 
individually dif ferent so are the teachers. Hence let them be empowered! There may not be a need 
to set as many learning paces as there are students if a teacher can ef fectively use the underlying 
philosophy of continuous comprehensive evaluation. It is a power ful tool to determine minimum 
number of levels of learning. Understanding that learning takes place unconsciously, formally, 
informally through several agents is very important to a constructivist teacher. Only then he/
she can ef fectively reconcile the variety of resources available in peer group, family, society to which 
the students belong in facilitating their construction of knowledge. Understanding that integration 
across disciplines is a very power ful tool to turn weaknesses into strengths is yet another tool in the 
hands of a constructivist teacher. That there is a ver tical integration in the construction of knowledge 
is a very important input to the constructivist teacher who would then be flexible enough to interact 
in his/her own peer group to ensure smooth transition from one class to another. Instruction is 
modified to make arbitrary exploration a guided tour by providing just enough milestones that would 
lead to the target. In the process the teacher himself/herself may gain new insights, new inroads for 
his/her own evolution. 

The teacher still works with the syllabus and plans curricular activities which involve 

–	 Targeting an expected outcome 

–	 Dividing into learning stages in a logical sequence from known to unknown 

–	 Planning activities for each stage 

–	 Facilitating construction of knowledge by the students at the end of his experience of each activity 
and 

–	 Helping to express in a discipline specific language 

–	 Assess at the end of each stage 

–	 Make good short falls if any 

–	 Have a mind set to facilitate further exploration, if additional knowledge more than expected by 
the teacher emerges 

–	 Provide plat form for exchange with fellow mates and experts 

–	 Not to curb but to ADD is the motto. 

–	 Facilitating summing up for holistic understanding which may require generalization of hypothesis 
constructed 



13

Several at tributes are gained by children that are more useful to society. Some of these are: 

l	 More focused ability to observation 

l	 Inclination to pat tern seeking 

l	 Improvement of power of correlation, comparison, reasoning, spirit of enquiry and discovery 

l	 Ability to construct meaningful knowledge 

l	 More creativity and imagination 

l	 Ability to innovate and invent 

l	 Communication sharpened 

l	 Ability to concretize the abstract through the medium of language 

l	 Deductive process takes over from Inductive process and the child can glide smoothly from one 
to the other. 

Thus the constructive teacher is empowered to devise activities that optimize output for dif ferent 
calibers. Hence he/she is not repetitive. Rather he/she improvises and innovates and becomes a 
repository of wisdom to handle the most complex process of creating fine human resources. If every 
teacher is motivated thus, excellence will be a natural product. 

The happiest people surround themselves  

with family and friends, don't care about  

keeping up with the Joneses next door,  

lose themselves in daily activities and,  

most important, forgive easily .....
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Constructivist Teacher : Paradigm Shif t from  
Teaching to Creative Collaboration

Let us look at the two scenarios being described here

Classroom A
A history class is in progress. The teacher announces the topic, `The 1857 Revolt’. The 

students open their books to the page announced and follow in their own books what the teacher 
is reading.  The teacher pauses from time to time to write a word, a phrase or a date on the board.  
The students copy these into their own note books.  At times the teacher explains a few sentences 
which the teacher thinks the class has not understood.  Af ter a few paragraphs the teacher asks a 
few questions and if the students cannot answer she provides the answer.

Classroom B
A history class is in progress.  The teacher announces the topic, `the 1857 Revolt’.  The class 

has been divided into six groups.  Each group is working on the task assigned to them.  One group is 
working on a map of India.  They have to mark the extent of colonial India and the uprising of the 1857 
rebellion.  The teacher has asked them to refer to the relevant pages of the textbook and the list of 
relevant websites available on the internet which she has provided them.  Another group is working on 
the letters and other memoirs, authentic primary sources that the sepoys made with their friends and 
families.  The teacher has again provided the resources to the group.  Still another group is working on 
a pictorial representation of the Mutiny and a list of resources is given to them.  One group is working 
in plotting on the map, the list of places where the uprising took place in May, June and July 1857.  The 
last group is working on the af termath of the revolt in consultation with the teacher.

	 A close understanding of the two classrooms reveals the following points of dif ference 
between them.

Classroom A Classroom B

Materials Primarily textbook Includes Primary sources and other 
resources.

Learning Based on repetition, explanation 
by the teacher.

Interactive and builds on what the student 
already knows.

Knowledge Seen as inert, to be passed on 
from teacher to taught

Seen as dynamic, ever changing, to be 
constituted by the learner.

Teachers’ role Giver of information, rooted in 
authority

Creative collaborator, facilitator, mentor, guide 
who moderates, suggests, coaches

*Dr. Sadhana Parashar

*Dr. Sadhana Parashar is Education Of ficer, CBSE
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Students’ role Passive recipients of knowledge Interactive, construct their own knowledge 
based on previous experiences, ask questions, 
explore, experiment, reflect, discuss

Transaction 
Strategies

Teaching facing class, Group Work and Pair Work, using peers as 
resources,

Approach Lecture method, teacher asking 
questions as well as answering 
them,

Construction of meaning by learner by 
formulating their own questions – inquiry 
allowing multiple interpretations and 
expressions of learning – multiple intelligencies, 
encouraging collaborating learning.

Learning 
Process

Teacher led class,

Students are not used as a 
resource for learning.

Students’ full participation in learning activities 
such as projects and hands-on experiments.

Collaboration among students, peer teaching 
helps them to review and reflect on their 
learning processes and pick up strategies and 
methods from one another.

Assessment Marks at the end of term 
examination sole criterion of 
evaluating learners.

Objective is to score higher in the 
writ ten mode.

Summative assessment 
dominates.

Paper set ting is difficult and their 
level often dif fers.

Multiple forms of assessment.  Teacher and 
learner come together – Journal writing.

Goals of assessment:

l the new knowledge that student  
      has created

l how the student learns best

l the learning environment and the                                                                                                                                              
      teacher’s role in it.

Formative and diagnostic assessment.

Databank of graded exercises can be formed.

Historical perspective of Constructivism

Constructivism is a learning theory based on scientific observation and research and explains 
how people learn. They construct their own knowledge of the world around them through reflection 
on their experiences. When we are faced with new knowledge, we tend to relate it to our previous 
experiences and either modify our ideas or discard the new information. In the process we tend to 
create new knowledge by asking questions, explaining and assessing what we already know. 
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Constructivism as applied to education is a more recent development derived from the work 
of development psychologist Jean Piaget (1973) and Russian psychologist Lav Vigotsky (1978). Its 
underlying principles are also influenced by the developmentalist ideas of the French philosphaer 
Jacques Rousseau and later the theories of John Dewey, G Stanley Hall and Arnold Gessell. 

Developmentalist educational practice assumes: 

=	 Human beings have a natural inclination for learning which is the result of Darwinian process of 
natural selection. 

=	 Learning experiences should emulate those natural processes to the extent possible. 
=	 Teaching is thus a matter of providing context for the child which would optimize the learning 

potential for each child. 

Dewey held that since the educational process was by definition, a function of naturally occurring 
developmental process unique to a given child, the child’s educational development had to emerge 
from the child rather than from an external agent (such as teacher or parent) (Stone, 1996) . It is the 
process of education which is more important than performance. 

National Curriculum Framework (2005)
In this path breaking document by NCERT, the constructivist approach and its implications for 

practice have been brought out in great detail. Some of the key principles are summarized below: 

=	 In the constructivist perspective, learning is a process of  construction of knowledge
=	 Learners actively construct their own knowledge by connecting new ideas to existing ideas on the 

basis of materials/ activities presented to them (experience).
=	 The structuring and restructuring of ideas are essential features as the learners progress in 

learning. 
=	 The engagement of learners, through relevant activities, can further facilitate in the construction 

of mental images of the relationships (cause-ef fect) 
=	 Collaborative learning provides room for negotiation of meaning, sharing multiple views and 

changing the internal representative of external reality. 

The Constructivist Teacher: 

The teacher as opposed to a traditional classroom becomes a facilitator, co-creator of knowledge 
and a collaborator. Her role in relation to the process of knowledge construction in which the children 
are engaged becomes more active. Some of the features that characterize a teacher engaged with a 
constructivist classroom are: 

=	 Seek and value student point of view 
=	 Allow children to formulate questions 
=	 Encourage children to answer in their own words and from their own experience. 
=	 Allow children to guess intelligently and use it as a pedagogic tool. 
=	 Engage children through well-chosen tasks and questions so that they are able to realize their 

developmental potential. 
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=	 Refer to raw data, primary sources and interactive materials to provide learning experiences for 
their learners. 

=	 Encourage learner autonomy and be willing to let go of class control. 
=	 Function more as a facilitator who coaches, mediates, prompts and helps learners assess their 

understanding and learning. 

The Constructivist Classroom: 
The focus tends to move away from the teacher to the learners. Knowledge here is not just 

information and facts to be memorized but a dynamic ever changing world view and the ability of the 
learner to explore that view. 

In a Constructivist Classroom learners are not blank slates on which knowledge can be etched. 
They come to learning situations with already formulated knowledge, ideas and understanding. The 
previous knowledge is the raw material for the new knowledge they will create. 

The main activity in a Constructivist Classroom is solving problems. Learners use inquiry methods 
to ask questions, investigate a topic and use a variety of resources to find solutions and answers. 

The Constructivist Classroom relies heavily on collaboration among learners. Peer learning is 
hugely successful because learners review and reflect on their learning process and pick up strategies 
from one another.

In a Constructivist Classroom the teacher respects learner’s autonomy and encourages 
independent thinking by asking open ended questions. These allow learners to reflect,  co-relate 
concepts by analyzing, predicting, justifying and defending their ideas. 

Going Beyond and Pushing the Limits: 	
Learning tasks influence the value and quality of teaching. Challenging tasks encourage 

independent thinking, multiple ways of problem solving, creative and flexible solutions and higher 
order thinking skills. When High Order Thinking Skills are emphasized in the teaching learning process 
the understanding is deeper and long lasting.

Scaffolding is a technique to help learners perform just beyond the limits of their ability. It means 
that the learner needs to be guided from what is presently known to what is to be known. Scaf folding is 
an important feature of constructivist teaching and learning. It helps learners to acquire content while 
carrying out tasks requiring higher order thinking.

Learning Tasks need to move beyond the textbook and beyond the authority of the teacher. 
Learners need to be encouraged to seek out knowledge from sites other than the textbook, in their 
own experiences, in other’s experience, from the library , the community and from authentic primary  
sources so that they can construct their knowledge.   

Designing of tasks and creating learning experiences for learners help them understand concepts 
and create and ‘own’ the knowledge that they acquire. In moving away from the focus on ‘factual 
knowledge’, cramming, memorization and recall there has to be a parallel focus on planning for 
classroom transaction, teacher empowerment and holistic ways of assessment. Varied modes of 
assessment, (CCE), oral testing, testing of higher-level competencies such as interpretation, analysis 
and problem solving skills need to be encouraged.



18

Central Board of Secondary Education : Perspective 
The Central Board of Secondary Education has undertaken a number of innovative steps in 

curriculum design, pedagogy and assessment design. Some of these are summarized below:   

=	 The Board has revised its question paper design on the basis of recommendations of National 
Curriculum Framework 2005. 

=	 The question types include open ended questions which allow for personal response and test 
higher order thinking skills. 

=	 The Board is proposing to initiate a Project on student assessment in Mathematics for CBSE 
af filiated schools in order to find the learning gaps and provide interventions.   

=	 Practical components in Science are being tested through a practical skill- based Multiple Choice 
question paper. 

=	 Language testing is skill based and all the four language skills, Reading, Writing and Listening 
–Speaking (in classes IX and XI) are being tested. 

=	 To promote learning of Science through experiments and Projects the Board has published 
Manuals titled ‘Learning by Doing’ (Class VI) and ‘Science is Doing’ (class VII)  

=	 The Board is continuously involved in engaging with learners through enrichment activities 
such as Heritage India Quiz, National Informatics Olympiad, National Science Exhibition, Group 
Mathematics Olympiad and National Sports Programme. 

=	 Curriculum plus intervention by the Board provide adequate experience and space for dialogue 
and discourse within the school by addressing the issues of Adolescence Education, Health 
Concerns, Environment Issues, Consumer Awareness and Value Education. Eco-clubs, Health 
Clubs and Literary Clubs are recommended as a take of f point to conduct relevant activities. 

Conclusion
Constructivism in a classroom can be designed to resolve around 5 E’s. 

=	 Engage – students encounter the material, define their questions, lay the groundwork for their 
tasks and make connections from new to known. 

=	 Explore – students directly involved with material, inquiry drives the process, teamwork is used 
to share and build knowledge base. 

=	 Explain – learner explains the discoveries, processes and concepts that have been learned 
through writ ten, verbal or creative projects. Teacher supplies resources, feedback, vocabulary, 
and clarifies misconceptions. 

=	 Elaborate – learners expand on their knowledge, connect it to similar concepts, apply it to other 
situations- can lead to new inquiry. 

=	 Evaluate – on-going process by both teacher and learner to check for understanding. Rubrics 
checklists, teacher interviews, port folios, problem- based learning outputs,  CCE and other multiple 
tools of assessment. Results are used to evaluate and modify further instructional needs. 
A good educational system should provide all who want to learn access to available resources at 

any time in their lives, empower all who want to share what they know to find those who want to learn 
it from them. (Iillch, 1972 & 75) 

A constructivist teacher is a well informed, aware and sensitive teacher who is able to engage 
children through well chosen tasks and questions so that they are able to realize their developmental 
potential. We hope that this volume of Cenbosec will help them to explore the constructivist perspective 
in all its multiple dimensions and encourage learning with care, love and devotion.  
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*Pramod Kumar T.K. 

To have a child centric educational system ,we have to move towards a constructivist approach 
to learning. This approach refutes the myth that a child is a vacant tumbler which can be filled with 
knowledge.  According to ‘Constructivism’ we construct our own knowledge of the world, through 
experiencing things and reflecting on those experiences.  In this view of learning ,a teacher understands 
the student’s preexisting conceptions and guides the activity to address them .Learners actively 
construct their own knowledge by connecting new ideas to existing ideas on the basis of materials / 
activities  presented to them. Constructivists believe that child is a creator of his own knowledge. 

We believe that a child learns mechanically and learning is simply a response to an  external 
stimulus. Thus teacher’s role is to provide necessary stimulus for progressive change in behavior .We 
think that extrinsic motivation leads to learning .Thus Punishment, rewards and repetition becomes the 
important components of our ‘teaching methodology’. The emphasis is on teaching than ‘self learning’ 
by students. Even today many of us boast to have best results in the examination by practicing these 
age old methods.  Our strong belief in  Behaviorist Approach to teaching is evident when we stick to 
these teaching methods. For us training is equivalent to education. We consider that  Teacher’s role is 
very important and he/she  is the one who decides the content  and methodology of learning/teaching 
in the classroom.  

But according to Cognitive Constructivists the content and activities should be decided both 
by teacher and taught. Teacher’s role is limited to creation of learning situations. Through continuous 
exposure to dif ferent situations the child creates his own knowledge and the same is evaluated 
by either the teacher or taught. The four important factors ef fecting such a cognitive development 
are Maturation, Experiences, Social Environment and equilibrium. According to Cognitive 
Constructivists, experience plays an important role in cognitive development. Though the child has 
innate potential, the learning can only take place with proper maturation. And the teacher should be 
aware of this, and the learning should match the child’s age. The cognitive Disequilibrium is the cause 
or motivating force for a child to learn. The child learns  when a cognitive challenge is posed.  Instead 
of just giving information to a learner, a teacher should create situations through which the children will 
be able to investigate and find an answer for themselves. Thus as teachers we should understand that 
child is an investigator. Teacher has to create a dis-equilibrium by creating situations from where  the 
child learn to solve problems and learn new things.

Though Cognitive Constructivism has paved the way for a new mode of learning the most accepted 
Constructivist approach is  Social Constructivism. In this approach the teacher and taught together 
determines the area of learning and activities. Though the child learns through activities the teacher 
interacts and have dialogue with the learner frequently and assists wherever required.  This continuous 
dialogues help in   forming mental constructs which are evaluated further by the teacher or taught.   
Though these are the two main approaches to constructivism both these approaches  are based on 
fact that children learn from their own experiences and create their knowledge.           

Place of Teacher in  a  
Constructivist Approach  to Learning

*Pramod Kumar T.K., is Assistant Education Of ficer, CBSE, Regional Of fice, Ajmer.
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It is high time that  from rigid Behaviorist approach  we need to move towards Constructivism. 
One need to understand that teacher has to change from one who is ‘teaching’ to a mediator between 
the learner and knowledge. This can happen only by a new way of learning called as collaborative 
learning. Teacher and learner in a classroom are going to share their experiences and knowledge.  
This focus on ‘Collective Knowledge’  helps to transform  a teacher to a learner and in turn teacher 
and taught becomes one entity. The student in such a classroom has the freedom of expressing his/
her disagreement on any aspect of learning with teacher. Moreover the heterogeneous grouping of 
children in a class for collaborative learning helps for the development of af fective and psychomotor 
aspects of learner’s personality.  

Thus Constructivist approach  totally changes the role of a teacher in a classroom.  Teacher now 
becomes a facilitator rather than a ‘teacher’ in the conventional sense.  An autonomous learner is the 
hallmark of any constructivist classroom. Hence the teacher should encourage and accept autonomy 
of learner. Developing  the art of questioning is another area where teacher may emphasize upon. 
The terminologies used can be classify , analyze , predict  ,create etc instead of routine terms like 
define, name etc used in normal classrooms. Though lesson planning is important, he/she should 
allow student- response to drive lessons and change instructional strategies and content accordingly. 
Wide variety of experiences (mostly contradictory to his/her earlier experiences) may be given so 
as to arouse curiosity among learners. The constructivist teacher provides tools such as problem 
solving and inquiry based learning activities  with which students formulate and test their ideas , draw 
conclusions   and inferences.  This can only happen if an atmosphere for dialogue is  provided in the 
classroom. For this a teacher should be  open-minded and nonjudgmental towards learners. 

In short constructivism does not dismiss the active role of the teacher or the value of knowledge. 
This approach modifies that role , so that teachers help students to construct knowledge rather than 
to reproduce a series of facts. It is important that teachers go for this approach as it leads ultimately to 
joyful learning . It promotes social and communication skills by continuous exchange of ideas among 
peer learners. The learning elevates its status from rot memorization to thinking and understanding. 
We may be using this approach to some extent in our classrooms . If we can extend this further so as 
to accommodate all kinds of learners in a classroom then it shall be a great service to the ‘learners’. 
Instead of finding excuses in prevailing system of education let’s be the torchbearers for a  change in 
Pedagogy. 

Happy people have complete  

control over how they want to  

think and feel.
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*Bri. Pavitramrita Chaithanya

Sukdev: Madam, my son is asking me about death! He wants to know if I have seen anyone dying. 
When I questioned him why he wants to know this, he explained that it was his teacher who asked him 
to collect some information. Tell me madam, why is a teacher of Std 1 students speaking about death? 
Especially when it is not even in their textbooks! 

Rajesh: Not only that Madam, my daughter has been asking me, why am I not making cof fee for her 
mother when she comes home from the of fice because she sees that her mother always prepares 
cof fee for me when I come home. My daughter says that it is her Arya Miss who prompted her to ask 
this question! Why Madam, is a teacher creating problems for us at home?

Mallika: Madam, you should go through the students’ class workbooks and their homework. Practically 
nothing is being taught. The term exams are coming up and I’m afraid that my child is not going to be 
able to write anything in the exam. Last week, I personally met the teacher during her lunch recess, 
and explained to her the problem. Even so, she has changed nothing.

Arjun: I have noticed the same problem. My neighbour’s son who is in Std I A, has all his class work 
entirely up to date. His teacher is regularly giving some kind of activity or project for homework and 
the sections for the first term are almost covered. 

Rajesh: Madam, why did you allocate her to teach all subjects? If dif ferent teachers had been allocated 
to dif ferent subjects, my child would have at least studied those subjects. 

Abhilash: The funny thing is—my kid adores this teacher! As soon as my daughter comes home from 
school, she starts telling us all her adventures in class, and which song Arya Miss sang with such 
and such boy or girl, or how she made a shy girl like Anu dance in the class. But Madam, what are 
these small kids going to learn through group discussions and brain storming sessions? Is Arya Miss 
thinking that these Std I students are college students already or what? 

Urmila: Apparently she of ten takes the students to the school ground and God knows what they 
do there. My Arun now collects all kinds of plants from our premises, and has even star ted asking 
me whether this or that plant is used as a herb or not. He is always pestering me with these kinds of 
questions. But I have to admit that there is a big improvement in his behaviour. And he does n’t lit ter 
the house with the plants he collects but replants them, saying that he will not destroy their lives. For 
his each and every action he quotes his Arya Miss. I really believe all the kids love her very much 
because she gives so much freedom to them. 

Vivek: Yes, yes, she looks af ter the kids just like her own. She showers them with motherly af fection. 
But I doubt that a teacher who acts like this can she teach much? Her students may start playing truant 
or staying out without our permission.  Instilling some fear and discipline in children is a must. 

Vanaja: I disagree with you sir. As far as my child is concerned, I’m finding a tremendous change in his 
character and behaviour. He was such a naughty child that I had to request his kindergarten teacher 

The Constructivist Teacher

*Bri. Pavitramrita Chaithanya, Co-ordinator, Amrita Vidyalayam Schools, Kerala
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to give him the cane? But now! What a dif ference! He touches our feet and seeks our blessings as 
soon as he gets up; he obeys us promptly, and is a wondeful boy. Only with regard to his studies am 
I lit tle worried. 

Mallika: Exactly! If Arya Miss is not giving any notes, how are the students going to write the exams? 

Sukdev: I think my Sujith’s knowledge of maths is still the same as his upper KG standard. When I 
asked him if the teacher taught any maths, Sujith started explaining a movie Arya Miss had showed 
them. 

Arjun: Madam, why is this teacher putting all the burden of teaching onto us parents? As you know 
Madam, we are staying in a flat, and we don’t have an open space. The other day, Akash wanted me to 
show him the sky at night. Where can I take him to show this? He was so persistent that I had to come 
down all the way from our flat to the road. On seeing the sky, he launched of f a volley of questions!! 
He said that Arya Miss wanted all the students to speak about what they saw in the sky at night! 

Urmila: Absolutely! I made my husband buy a DVD instead so that Arun could watch it on our PC. Who 
has time to spend on frivolous things like this?

Abhilash: My girl told us that this Arya Miss made their class sit with some higher-class students to do 
a project! Will these Std I kids learn anything if they are mixed with higher-class students? 

Vanaja: But the good thing is, my boy doesn’t fight with his younger brother anymore. He shares his 
toys with him and takes good care of him. I think this kind of mixing of groups is good in a way to 
inculcate some social values in the students.  

Principal: All right. I can see now, there was really a mistake on my part. I should have convened a 
meeting for all of you at the beginning of the session. In my opinion, Ms. Arya is a wonderful teacher 
of fine caliber, with a unique approach to teaching. I have personally visited her class on occasions 
and have gained a very good impression of her teaching methods. She does not limit her teaching to 
chalk and talk but extends her vocation through a lot of other techniques. For example she uses ‘child 
centered’ pedagogy where importance is given to the students’ experiences, their opinions and their 
active participation. Her students are dynamically engaged in observing, feeling, reflecting, acting and 
sharing. She keeps a beautiful potted plant in her classroom, which the students are taking care of. She 
is continuously providing activities that generate knowledge so that the students are moulded into life 
long learners. Her colleagues used to complain that her class was always noisy and that her students 
lacked discipline. But my feeling is that when we impose silence we actually stifle the students. 

When you come for the next parents’ meeting, I’ll show you her classroom. On one wall she displays 
the students’ work, their drawings and paintings, so that the students feel proud of what they do. It’s 
as if her students own their classroom. They keep it neat and tidy.  The teacher is acting not only as a 
facilitator for learning but also as a catalyst for creative processes. We are looking forward to recruiting 
such teachers for the whole school. For them, teaching is a passion, not merely a profession. 

Don’t worry about your child’s performance in the exams. Actually, Arya Miss doesn’t want to give 
scheduled exams for her class. She prefers to evaluate each child individually. She conducts evaluation 
in such a way that the students are not even aware they are being tested. This takes away a lot of 
unnecessary stress, from you and the children. You need not worry that your children are not learning. 
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Actually their performance is bet ter than their counterparts in other divisions.  Be happy! Your children 
are not spoon-fed. They’re able to talk about themselves, the members of their families, and people 
in their surroundings.  It’s just that the expectations of the curriculum are being carried out in a more 
interesting way. The students enjoy her classes and find them thrilling. Surely you’ll agree with me— 
none of the students want to be absent from school now, not even for a day! In fact they are delighted 
to come to school. It is we who have to change our mindset. Rote learning is of no help in the long 
run. 

Parents: All right then Madam. We have faith in you. 

The next Parents’ Meeting day:

Parents of Std IA & other classes: Madam: We want Arya Miss to teach our children also. She’s such 
a wonderful teacher—her students now prefer being at school to being at home! She’s really an asset 
to our school. Madam, we simply must have teachers like her, people with undying devotion to their 
profession and a burning love for teaching. 

Parents of Std IB: Yes Madam, we now understood our mistake of not recognising Arya teacher’s 
ef ficiency and noble at titude. We are convinced. If we want an A1 nation, we must have A1 teachers 
like Arya Miss. May there be more teachers like Ms. Arya who can act as torch-bearers for mankind. 

Habitually happy people are kind, caring,  

and compassionate. They do not speak ill 

against anybody. Having a clean conscience 

gives them long-lasting happiness.
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*Dr. Jaya Bansal

What is Constructivism?
Constructivism is a view of learning based on the belief that knowledge isn’t a thing that can be 

simply given by the teacher at the front of the room to students in their desks. Rather, knowledge 
is constructed by learners through an active, mental process of development; learners are the 
builders and creators of meaning and knowledge. Constructivism draws on the developmental work 
of Piaget (1977) and Kelly (1991). Twomey Fosnot (1989) defines constructivism by reference to four 
principles: 

1.	 Learning, in an important way, depends on what we already know;

2.	 New ideas occur as we adapt and change our old ideas; 

3.	 Learning involves inventing ideas rather than mechanically accumulating facts; and

4.	 Meaningful learning occurs through rethinking old ideas and coming to new conclusions about 
new ideas which conflict with our old ideas. 

Constructivist Teaching and Learning 
A secondary language arts classroom exemplifies the following at tributes of constructivist 

teaching:

1.	 Learner-centered instruction in a democratic environment;

2.	 Active learners who build and create meaning and knowledge; 

3.	 Learners who hypothesize, question, investigate, imagine and invent;

4.	 Learners who reflect and make associations with prior knowledge to reach new            
understandings. 

The Constructivist Teacher
A constructivist teacher and a constructivist classroom exhibit a number of discernable qualities  

which are markedly dif ferent from a traditional or direct instruction classroom. A constructivist teacher 
is able to flexibly and creatively incorporate ongoing experiences in the classroom into the negotiation 
and construction of lessons with small groups and individuals. The environment is democratic, the 
activities are interactive and student centered, and the students are empowered by a teacher who 
operates as a facilitator/consultant. Teachers need to recognize how people use their own experiences, 
prior knowledge and perceptions, as well as their physical and interpersonal environments to construct 
knowledge and meaning. The goal is to produce a democratic classroom environment that provides 
meaningful learning experiences for autonomous learners. 

Constructivist Teacher

*Dr. Jaya Bansal, M.A.(Eco),M.B.A., B.Ed., Ph.D. Director, Rajni Public Sr. Sec. School, Dibai (B.SR.) U.P.
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This perspective of learning presents an alternative view of what is regarded as knowledge, 
suggesting that there may be many ways of interpreting or understanding the world. No longer is 
the teacher seen as an expert, who knows the answers to the questions she or he has constructed, 
while the students are asked to identify their teacher’s constructions rather than to construct their own 
meanings. In a constructivist classroom, students are encouraged to use prior experiences to help 
them form and reform interpretations. 

In a traditional classroom, an invisible and imposing, at times, impenetrable, barrier between 
student and teacher exists through power and practice. In a constructivist classroom, by contrast, the 
teacher and the student share responsibility and decision making and demonstrate mutual respect. 
The democratic and interactive process of a constructivist classroom allows students to be active and 
autonomous learners. Using constructivist strategies, teachers are more effective. They are able to 
promote communication and create flexibility so that the needs of all students can be met. The learning 
relationship in a constructivist classroom is mutually beneficial to both students and teachers.  

A crucially important aspect of a teacher’s job is watching, listening, and asking questions of 
students in order to learn about them and about how they learn so that teachers may be more helpful 
to students. Calkins (1986) notes that there is a thin line between research and teaching. At the same 
time that we teach children, they also teach us because they show us how they learn; we just have 
to carefully watch them and listen to them. This kind of watching and listening may contribute to a 
teacher’s ability to use what the classroom experience provides to help him or her create contextualized 
and meaningful lessons for small groups and individuals. The ability to observe and listen to one’s 
students and their experiences in the classroom contributes to his or her ability to use a constructivist 
approach. Paradoxically, a constructivist approach contributes to one’s ability to observe and listen in 
the classroom. Thus, the process is circular. 

Constructivist teachers encourage students to constantly assess how the activity is helping them 
gain understanding. By questioning themselves and their strategies, students in the constructivist 
classroom ideally become “expert learners.” This gives them ever-broadening tools to keep learning. 
With a well-planned classroom environment, the students learn HOW TO LEARN. It is like a spiral. 
When they continuously reflect on their experiences, students find their ideas gaining in complexity 
and power, and they develop increasingly strong abilities to integrate new information. One of the 
teacher’s main roles becomes to encourage this learning and reflection process.

For example: Groups of students in a science class are discussing a problem in physics. Though 
the teacher knows the “answer” to the problem, she focuses on helping students restate their questions 
in useful ways. She prompts each student to reflect on and examine his or her current knowledge. 
When one of the students comes up with the relevant concept, the teacher seizes upon it, and indicates 
to the group that this might be a fruit ful avenue for them to explore. They design and perform relevant 
experiments. Af terward, the students and teacher talk about what they have learned, and how their 
observations and experiments helped (or did not help) them to better understand the concept.

Contrary to criticisms by some (conservative/traditional) educators, constructivism does not 
dismiss the active role of the teacher or the value of expert knowledge. Constructivism modifies that 
role, so that teachers help students to construct knowledge rather than to reproduce a series of facts. 
The constructivist teacher provides tools such as problem-solving and inquiry-based learning activities 
with which students formulate and test their ideas, draw conclusions and inferences, and pool and 
convey their knowledge in a collaborative learning environment. Constructivism transforms the student 
from a passive recipient of information to an active par ticipant in the learning process. Always guided 
by the teacher, students construct their knowledge actively rather than just mechanically ingesting 
knowledge from the teacher or the textbook.
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Professional Development of A Constructivist Teacher 
Constructivist classes reveal a shif t in thinking in which the underlying assumptions about what 

knowledge is, about how people learn, and about what is important are dif ferent. One can grow from a 
traditional view of teaching in which one seeks to control one’s subject area and students to becoming 
comfortable with a subject area that is less predictable and more ambiguous. This enables one to 
make the shif t in thinking that may be necessary to be a constructivist teacher. 

Teachers are individuals who are of ten drawn into teaching by a love of kids. Perhaps some of what 
a constructivist teacher does is intuitive. Constructivist teaching also requires intelligence, creativity, 
patience, responsiveness, and the ability to live with ambiguity permit ting one to spontaneously 
abandon a plan in order to accommodate specific individual or classroom situations. And while the job 
of being a constructivist teacher is demanding, its value is evident in the impact on students’ learning 
and personal development. 

Being habitually happy takes a lot of  

practice and effort. We have to develop  

certain attitudes and behaviors to be able  

to achieve happiness all year round.  

We can do this gradually by becoming  

more discipline and determined in  

choosing to make happiness part  

of our lifestyle.
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*Ms.Chitra Nakra

Constructivism is a view of learning based on the belief  that knowledge  is not something that  can 
be disseminated  by the teachers to the students within the  four walls.  Knowledge  is  constructed  by 
learners through an active mental process of development. Learners are the builders and creators of 
meaning and knowledge. A constructive teacher adopts  a child –centered   approach  with experiences 
that  allow them to hypothesize, predict, manipulate object, pose,   questions,  conduct research,  form 
opinions, investigate, imagine and  invent. Further more  critical thinking   and  cognitive development  
are also imperative .

A  Constructivist teacher and a constructivist classroom exhibit a number of  discernable  qualities  
markedly different from a traditional or direct instruction classroom. She  is able to flexibly and creatively  
incorporate ongoing experiences in the classroom into negotiation  and construction of lesson with 
small groups and  individuals. The goal is  to  produce  a  democratic classroom environment wherein  
the activities  are  interactive and student- centered  thereby  providing  meaningful  learning  experience  
for  the  autonomous learner.  The instructional practices  also include discovery,  learning and hands 
on activities.

Students are empowered by the teacher who operates as the facilitator. In a constructivist classroom 
the teacher and the students share responsibilities in decision making and demonstrate mutual   
respect regardless of gender, class, race or the social and cultural context in which the learning takes 
place

A constructivist  teacher  encourages  students to work  in  groups  and view  students as thinkers   
behaving  in  an  interactive   manner mediating the environment for students.  Teachers  seek  the 
students' point of view to  understand   student   learning for use in subsequent  conceptions.

Constructivism is often misconstrued as learning  theory that compels students to reinvent  the 
wheel.  In fact, constructivism  taps into and triggers the  students  innate curiosity about the world  and 
how things  work.  Students do not reinvent the wheel but, rather, attempt to understand how it turns  
and  how it functions.  

Class room rewards   can be an effective tool   for  a successful   teacher .  Constant  importance    
to reward  by the teacher is imperative  till  such time it becomes  an established habit. Eventually  a 
constructivist  teacher  can help  children to internalize  the behaviour so that they will  not   need a 
reward. 

She will  also  encourage the KWL (H)  chart What we know,  what  we  want to know,  what  we  
have  learned, How  we  know   it. 

Constructivist Teacher

*Ms.Chitra Nakra, Principal, Veda Vyasa Dav Public School,‘D’ Block, Vikas Puri, New Delhi
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Digital age proficiencies should be the priority of a  constructivist  teacher.  The teacher should  
be  able to use World wide  web  and the convergence of voice, video and data  into common digital 
format which increases  visual  imagery. The teacher  needs to have good  visualization skills to 
be able to interpret think and reason logically and solve complex problems.  The teacher  should  
encourage the use of White Board. She should prepare  students to develop Learning skills that enable 
them to think critically, analyze information, communicate,  collaborate realize the essential role that 
technology   plays in today’s knowledge. The  teacher  should be able to  identify  the changes  in 
attitude  and  pedagogical practices  needed to enable  teachers to  use information  technology.  21st  
century   learning should  include  supplemental  curriculum activities for K-12 students, professional 
development opportunities for teachers and administrators  and extend   learning programs for parents.  
Only face to face, video and print  based  resource  should  complement the learning styles  and deliver 
rich   learning  experiences  for  all participants and students.

The teacher should prepare  students to interact in a global  economy.  The teachers should also 
be able to collaborate  globally.  They should have  online relationships  which provide  opportunities 
for classrooms to  connect.  They should be able to tackle   new technological  innovations and be able 
to solve them on their own. The tech-teacher should  also  prepare students for digital  citizenship.

Learning  activities in constructivist  settings  are  characterized  by the goals and actions of a 
constructivist  teacher:

l	 Become one of the many resources that the student may learn from,  not the primary  source of 
information.

l	 Engage students in experiences that challenge previous conceptions of their existing knowledge

l	 Allow student  responses to drive lessons and seek elaboration of  students initial responses.  
Allow  students some thinking time after posing a question

l	 Encourage the spirit of questioning by asking  open-minded  questions. Encourage  thoughtful  
discussion among students.

l	 Use cognitive  terminology  such as classify,  analyze and create when  framing tasks

l	 Encourage and accept student autonomy and initiative, be willing to let go of classroom control

l	 Use  raw data and primary sources, alongwith manipulative, interactive  materials

l	 Do not separate knowing  from the process of finding  out

l	 Insist on clear expression from students.  When students  can communicate  their understanding, 
then they have truly “ learned”

l	 Emphasize on personal understanding based on experiencing things and reflecting on those  
experiences.

l	 Educate them so that they realize  their own learning experiences so that the children become 
responsible  and  autonomous.  
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l	 Motivate students to present their finding, 
projects  and research

l	 Encourage audio visual teaching pedagogy

l	 Should ensure co-curricular activities 
or indulge in education on personality 
development,  trips/visits, films etc. 

Privileges of a constructivist teacher

l	 Teaching is Student- Centered

l	 Knowledge  exists with the student

Independance Day functionist Regional Of fice, Allahabad

l	 Gets  Class Co-operation

l	 Has Active learners

l	 No right or wrong answers in the class

l	 Conceptual change  in students 

l	 Students construct meanings

l	 Uses Alternative assessment

l	 Develops Healthy spirit of competition

l	 Scope for Extrapolation
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Together We Ramble Into Perpetuity
A constructive teacher is one who can usher the ability of initiating ‘Flow Activity’ in a classroom 

situation. A ‘Flow Activity’ is state where a child is engrossed by the activity and is totally oblivious of 
other thing. Flow Activity is vital for our well being. It envisages that state when optimum concentration 
envelops the individual as bliss sets in with self-realisation of knowledge. In such a mental state 
unconsciously we are managing time rather than time managing us. In recent times, students are 
cramped into a time zone like a shoal of fish swimming from one end to the other by instinct rather 
than desire. 

A constructivist teacher emerges from being a mere organizer of knowledge to a simulator. 
Until the beginning of the last century the glory of western intellectual history rested on the ability 
of a teacher to organize the knowledge of the world in a rational and logical way independent of 
almost all involvement of learner. All this was viewed as a huge mechanical machine in which each 
component could be explained in terms of their relationship to the other component, each of which 
further contributed in making the whole machine work smoothly. Apparently in such a scenario the 
learner was just moving on a ‘Conveyor Belt’ as it were. The constructivist theory refuels the idea of 
an all encompassing machine. The constructivist teacher believes that the learner creates his or her 
own model of learning. In-order to facilitate this a teacher must give the learner the opportunity (a) 
to interact with sensory data. (b) construct their own world. 

Constructivism in a Progressive School: A constructive teacher breaks barriers and builds 
bridges between ground reality and societal expectation. Today when India is providing perhaps 
the largest workforce to the world, we can say with near certainty that one of the reasons is that 
we have never allowed our education system to slip away from our cultural ethos. For example, in 
our school teachers do not teach History, they help students to touch History, fathom History and 
construct History. We have a small school museum which is a repository of the past. Over a period 
of a few years contribution from parents, teachers and students has resulted in a collection of old 
newspapers dating 1921, coins as old as the East India Company and some punch marked coins 
too.  When students see these and touch them they are transported to an era well niched in our 
text book. The constructive teachers work begins now – she helps the child to construct his/her 
history by periodisation of major events in their family. Each child in this manner gets the essence 
and fragrance of History. 

A constructive school does not just instill leadership qualities but gently ingrains and constructs 
these qualities in the students. One cannot just frown and say that there are scarcely any role models 
in the society. In the formative years by far the best role models are students themselves. The 
student council of our school is delegated responsibility in a manner that they practically run the day 
to day activities of the school. The winds of change heralded by ‘globalization’ and ‘liberalization’ set 
the ‘think tank’ of our school to adopt strategies in pedagogy that would allow every child to develop 
his/her thought process that could be translated to concerted perception. 

Teachers on Being `Constructive Teachers’ 
share their views ………….

*Mrs. Uma Dewan, PGT(History), Salwan Public School, Gurgaon




